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0. Short overview of the ‘Violence Prevention Network’-approach
not yet translated

1. Introductory comments — Causal factors of the first and second orders, 1

taking the example of the factor of "trust formation"

2. The impact factor of "strengthening the emotional memory" 5
2.1 ‘Samet’ 1: The ability to remember as emphatic experience — and 8
factor of group work. (On the "personal stop-card" method)

2.2 ‘Samet’ 2: Memory formation — individual contemplation and/or 13
interactive remembering in the group

2.3 Biographical excursus on Samet 17
2.4 Connections to empirical violence research 1 19
2.5 ‘Mussa’: The deepening of emotional memory-formation and 21
emotional learning, particularly concerning affects of shame,

embarrassment and uncertainty. (The methodological element of role-

play reconstructions of highly-charged scenes)

2.6 Conceptual comments on the terms "method tool" and "impact 26
factor" — with regard to the transferability and applicability of the VPN

method for other users

3.1 ‘Baran’ 1: Initial observations regarding ambivalence and dealing with 30

ambivalence
3.2 ,Baran‘ 2: Memory formation and "emotional memory" under 32
conditions of Attention Deficit Hyperactivity Disorder (ADHS)

3.3 Connections to empirical violence research 2 36

40
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3.4 ,Baran‘ 3: Perspective on the impact factor of "open-narrative story

telling"
3.5 Biographical excursus: Baran — civil war, asylum seeking, 49
dysfunctional families
4. What is sustainable civic education and how should we deliver it? 53
Ambivalence about the subjectively alien and "making friends through
violence" — in the light of some findings from psychodynamics and psychiatry
4.1 "Civic-personal education" — the lifeworld-narrative aspects of the 62
political
4.2 The methodological tool of the educational exercises 64
4.3 Educational exercises 1: Key situations of powerlessness and 66
creative problem-solving — exercise, reflection and memory formation
4.4 Exercises 2: Experiences of non-verbal interaction and their reflexive 68
linguistic articulation
4.5 Exercises 3: Physical tension, self-perception and biodynamic 70
relaxation
4.6 The attitude of the coaches — the ‘supportive-critical” attitude 74
(‘Heissam’)
4.7 Interim conclusion on the factor of "emotional memory" 81
5. Integrated reappraisal of both biography and crime and the use of staging 83
exercises and so-called confrontational elements
5.1 Richard the "bottler" — family dynamic and the boundless anger of 83
manslaughter
5.2 Ferdinand Sutterliity's qualitative-empirical study of "careers of 78

violence" and the significance of experiences of systematic familial
humiliation
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5.3 Max 1: Fatherlessness and the delegations of a maternal victim- 90
disposition: more on the significance of family-therapeutic aspects
5.4 Max 2: An exercise in a ‘constellation-exercise’ his current personal 92
situation
6.1 What is the significance of the "processual character", "openness" and 96
"dynamism" of the VPN approach
6.2 Why openness of the process and development of trust? 102
6.3 Initial conclusions about processual character and group work 107
6.4 General prerequisites for processual work in groups, part 1: the 108
personal competences of the coaches
6.5 General prerequisites, part 2: the institutional framework for group 110
work
6.6 Case analysis of a difficult group process and its institutional 112
contextual dynamics
6.7 Reiteration: the importance of the institutional independence of 124
coaches
6.8 Open process group-dynamic work is effective — in any case 127
7. Interconnecting the processual group work with the institutional framework 130
of the prison
7.1 Interconnections with co-prisoners 130
7.2 Procedures of peer-to-peer work and self-qualification as opportunity 133
for a future federal model project
7.3 Interconnections with the prison and prison employees 135
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7.4 The factor of "open-narrative recounting" — and the effectiveness of
lifeworld-based work

8. Typical difficulties in the transfer of the VPN approach to other fields of 144
work and socio-cultural areas (not yet translated)

8.1 Lines of conflict and ’Inter-agency‘-dynamics between classical —
cognitive civic educational teaching and open-process, narrative group
work (not yet translated)

8.2 The sensitive issue of getting in personal contact with vulnerable —
persons and perpetrators — Aspects of the setting of deradicalisation work
(not yet translated)

8.3 ,Tommi* 1: Case history of a problematic situation in a project of —
deradicalisation work — and its conflict causing impact on the team (not
yet translated)

8.4 Institutional conditions of rivalry, internal division and —
possessiveness with regard to the target group — the necessity of quality
management and professionalizing in deradicalisation (not yet translated)

8.5 ,Tommi‘ 2: The systemic group-dynamic processes in the team (not —
yet translated)

8.6 A pedagogic blunder — under the veil of ‘correct’ civic education —
(not yet translated)

8.7 A case of ‘mirroring‘ of the target group’s extremism into the team — —
the necessity of professional consultancy and formative evaluation (not
yet translated)

8.8 How the team dynamic went on — conflicts and irrationalities within —
liberal civil society (not yet translated)

8.9 Acting out the internal conflicts vis-a-vis the participants — worst —
case of a typical ‘inter-agency‘-conflict (not yet translated)




8.10 The pitfalls of civic education and deradicalisation work: The
personal ability of empathy/ shift of perspective — understood
psychologically and/or pedagogically? And danger of an anti-
psychological attitude in social work

(not yet translated)

8.11 The benefits and limits of case and team supervision (not yet

EU strategies

translated)
9. Links with societal and academic discourses in the national and international 145
field of prevention of (rightwing) extremism and hate crime
9.1 The most recent evaluation of the Federal Government's model 145
projects — direct "conflict management" and the factors of "life-world"
and "socio-emotional development"
9.2 Cognitive versus emotional learning — still an unsolved issue in 147
pedagogical practice
9.3 The Violence Prevention Network in the light of the findings of the 150
final report
9.4 Special challenges through societal, medial and party-political 152
discourses
9.4 .1 The pitfalls of behaviourist 'anti-aggression training' — the “hot 155
seat” method
9.4 .2 The pitfalls of de-contextualized family constellations (Bernd 156
Hellinger)
9.5 Supplement to the Federal Programmes: The German government's 158
current political-educational agenda — and the contrast with European
strategies for prevention of extremism and hate crime
9.5.1 Counterproductive reassignment of funds 158
9.5.2 A contrasting approach: research-based and forward looking 160
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violent extremists and terrorists from different ideological backgrounds (2010)
(not yet translated)

9.5.3 Party-politically motivated behaviour of German government 163
institutions
9.6 "Accepting" or "confrontational" approaches and what does this mean 167
anyhow? Specialist discourse with little empirical basis and its
implications for innovative methodological development
9.7 Implications for the work of VPN — establishing an open but non- 172
"fraternising" rapport
10. Empirical data and results as an answer to unduly narrow party-political 176
and academic approaches: Kottig’s biographical research on the life history,
ideology and/or psychology of a young, violence-prone woman from the far-
right scene (‘Jacky’)
10.1 ‘Jacky’ 1: Three-generationally transmitted family patterns of 177
violent and abusive relationships
10.2 ,Jacky‘ 2: The unconscious acting-out of biographical issues in the 179
extremist peer-group
10.3 “Jacky’ 3: yy Dissociated memories and unconscious projections 180
onto a foe image — and the resolving potential of narrative work
10.4 yy ‘Jacky’ 4: Projecting fantasy history and family fantasy histories 182
out of personal dilemmas — and the limits of confrontational intervention
10.5 yy The shortfall of informational, educational or behaviouristic 183
training approaches — in the face of the psycho-biographical complexities
of extremists
10.6 yy Acknowledging the importance of long-term psychodynamic 186
processes of personal development
11. The biographical research of the Federal Criminal Police Office (BKA) on 189

11.1 The biographical and personal characteristics of violent extremists
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and terrorists 1:
Dysfunctional family background and developmental stress factors
(not yet translated)

11.2 The characteristics of violent extremists and terrorists 2: Micro-
social sphere and emotional attachments (not yet translated)

11.3 Conclusions from the BKA study for prevention, intervention and
the VPN approach (not yet translated)

12. ‘Senay’: Familial violence and Senay's favourite film. Methodological 190

parallels in work with accomplices, witnesses and victims of violence — and

the factor of culture
12.1 Reconstruction of Senay's life story and experience of violence 193
12.2 Senay's "biographical behavioural-structural rule" — as basis for 197
pedagogical work on personal developmental challenges
12.3 Psychologically deepened biography analysis of Senay 199
12.4 Senay's "psychodynamic developmental-challenge" 203
12.5 Senay's chosen film experience 205
12.6 Senay's media-experience interview 207
12.7 Narrative-analytical evaluation of the media experience interview 209
12.8 Senay's film experience in the light of her "dependency-autonomy 213
conflict", itself caused by her experience of violence
12.9 Summary of the findings on Senay — and media-educational 216
implications of LIR research

13. Summary: Impact factors and practice-guidelines for de-radicalisation 219
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